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Reflections on a Pedagogy of Social Change
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fs it racist to discuss race? Does racial analysis perpetudte insidious racial notions?

Heartfelt White studeuts often pose these questions in predoninantly Wlite
college classrooms. Such questions recur in acadenric settirl€li when students

engage literature produced by and about nonwhites.As a Black womalr teaching

African A,nrerican literature, I get these questions frequently, and, in the follorving

chapter, I d like to explore the embedded optics and cultural assuruptions in these

inquiries.White studerlts often feel discourfort, denial, detachment, defensiveness,

and guilt when reading texts that remove the veil and dare to gaze boldly at

rvhiteness and its socio-structural effects.rBut these responses tnay give way to

curiosity, operlness, awareness, and a critical sensibility that ieads to political

engagement.
In engaging studcnts in frank discussions about race, faculty of color rnay

encollnter unique sceuarios not shared by theirWhite colleagues. Sorne studetrts

take refuge in silerrce so as to avoid making racially insensitive remarks, others

make o{fensive comnents without realizing the impact of their words, and yet

others question the value of discussing race in (what they believe to be) a post-

racial period. Ho,"v nright faculty of color navigate these encounters? Hor,v do we

transfornr these ch:rllenges into teachable rnoments? I hope to oIGr here sonre

lessons learned fronr these experiences, and propose some teachiltg strategies thtt
carr create classroom spaces conducive to dialogue, agency, ancl change. I structurc'

this chapter arourrd students'frequently asked questions, and nry pedagogical

responses to rheir inquiries.

I'rn a Black fenralc conurritted to teaching literature, prorrroting t:nrss-

culturirl clilkrgue, crtrlorsirtg dctrtoc:rittic cthics, and forcgrourtclirtgl socirtl jLrstir'c.

My rcrrclrirrg ln('tll()(l tlcrivcs tiorrr tlrc t'tlrrcrrtiornl plrilosoplries ot'l)uttlo l';rcirc

lulrtl hcll lrooks, wlto tlreorizt' tlrc r'llsrtrrotn irs l p()tclrti:tl stlc ol'r*tt'iltl urrtl
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intellectual transformation. hooks writes that her "pedagogical practices have
emerged fronr the mutually illuuinatinE; interplay of anticolonial, crirical,
and fenrinist pedagogies."2 Sirnilarly, the sarne anriracisr, feminist, and critical
frameworks also shape my scholarship. Like Freire and hooks, I reject the "banking"
model of education that renders students passive vessels that consume knowledge
dispensed by their instructors.3 Instead, I irvite students to actively engage rexts
and one another in the classroom. This interaction creates contexts in which
students can exercise their critical thinking skills, and challenge received trurhs
about literature, culture, race, and society.

"White supremacy" is the term that hooks uses "ro describe rhe system of
race-based biases we live within" because, she notes, it is "inclusive of everyone."a
She refers here to W'hites, as well as Black people,/people of color who harbor
racist views, even though they rnay "organize their thitrlcing and act differently
from racist whites."s hooks correctly notes that racist ideology can operare
through persons of all colors and classes. Active confrontation and interrogarion
ofinternalized racism are essential stages ofthe liberation process for ruinoritized
groups. Though I focus exclusively on teaching in predominantly'white spaces

in this chapter, I am aware that ideologies of whiteness can a{fect not onlywhite
students, but also students belonging to raciallethnic and rninoriry groups.

"ls it Racist to Discuss Race?"

In February 199u, the U.S. sitcom seinfeld broached the subject of race in an
episode entitled "The Wizard." As the episode opens, rhe camera captures Jerry,
and George (soon joined by Elaine), at the local diner.when the conversation
turns to Elaine's new, fair-skinned bofriend, confusion ensues. Perplexed and
preoccupied with his racial identity, the three white friends guess at what it
might be. Is he Black or is he White? After a brief debate, George ventures:
"Should we be talking about this?" Minures later, when a Black wairress
approaches their table to bring their check, Jerry, George, and Elaine guiltily
shower her with tips. Though fictional, this revealing scene reflects a broader
trend of anxiery amongwhite adults inAmerica who are conscious of race, and
yet are uncomfortable discussing ir.

Though they are younger and often more progressive than their parents, many
of the students I encounter in the classroom have i.herited frorn them-or
developed on their own-a degree of discomfort about race. Sadly, this is not an
isolated phenornenon. Research suggests chat a sigrrificant percentafJe of white
students across America feel uncomfortable engaging issues of race in acadenric
settings. ln BeingWhite: Stories of Race and Raeism,Karyn D. McKinney shares the
results of her extensive study on the subject. After gathering and reviewing
thc "rrr:ial autobiographies frorn nearly 200 students in northern and southern
urrivcrsitics," shc rcports thlrt, "firr whitcs wlro do rrot warrt to appeirr racist,
lloticitlg diflt'rcnt:c at lll has bcctt tatroo. lrr othcr worcls. wlrites rrrost ofterr

/
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attempt to appear'colorblind.""'The operative phrase here is that Whites often
"atternpt to appear colorblind" (nry eurphasis).Arguably, Seifeld's (ieorge believes

that noticing and comrrrerrting on perceived difference is inherently wron!;.
Though'W'hites do indeed see the human diversity maniGsted in shades of
skin color, cultural practice, and historical tradition, sorre are convinced that
acknowledging and discussing these differences is racist-in the presence of a

person of color (which could pose a significant problem for professors in this
category) arlri outside the presence of persons of color. For this reasol), Elaine,
George, irndJerry feel the need to "redeenr" thernselves for having discussed race

in the absence of Elaine's possibly Black boyfriend.They eventually shower their
Black waitress with tips to assuage their guilt over rheir "race talk."

McKinney's study has explanatory value here, for she encountered irr her
research groups of White stndents who believe thar "the only way to a truly
egalitarian sociery is through color-blindness."7 If they ignore race, they irnagine
it will go away.This avoidance stratefJy not only denies the realiry of diversity-
and its attendant sociocultural dirnensions-but it also undernrines efforts to
critically analyze literary works produced by rninority comnrunities. And, as

McKinney's studies show, students themselves are cttnsciously aware of what
we have colne to understand as "race."8 This corrres as no surprise as in the
United States human bodies "are inserted in a comprehensiveiy racial-ized social

structure," such that:

[o]ne of the first things we notice about people when we meet them
(along with their sex) is their race.'We utilize race to provide clues about
who a person is. This fact is made painfully obvious when we erlcounter
sorneone whom we carrnot convepiendy racially categorize . . . Such arr

encounter becomes a source of disconrfort and nromentarily a crisis of
racial rneaning.e

Seinfeld's "The 'W'izard" is again illustrative, as the characters in the episode

explored above endeavor to fix Elaineb boyfriend on the terrain of racial

identity. They "notice" his racially indetemrinate body and attenpt to render
it intelligible. But more fascinating (for this author) than the rucial identity of
Elainet boyfriend (who larnents, at the end of the show, that he and Elaine are

'just a couple of White people"-an observation which invites, by contrast,
speculations about the "exotic" lives led by people of color) is the other
characters'desire to categorize hinr in the first place. Once Elaine's curiosiry is

stoked, she spends the rest of the episode looking for "clues" rhat will render
his race legible.l" Elaine is no aberration, for we all learn some combinatiorr
of racial stereotypes that shape racial experience and condition "meaning."rr
Urrfortunately, colorblirrc.l approaches to race result in a denial of thcsc cxpcricnccs
rurttl tttt'rrrtittgs, urrcl prcvcrrt us fionr lclclrcssirrg tlrc social, t:ultrrr;rl, ;rrrtl lristorical
itrtplir'atiorrs of'riu'c. lrt ttty lowcr-r,livisiorr (:ourscst I lurvt, lrirrl stlr(l('ltlr rlterr. wirlr
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me in class and during office hours that they do not see color-only human

beinp. Others acknowledge that they do see color, but that they attach no
parricular significance ro it.

Pedagogicol Response and Suggested Reoding

Aware that well-mearring students bring to the classroom the assumption that
they must appear colorblind-perhaps especially in my presence-I engage them
early in the term in a simple yet productive free association exercise. In a course

on representations of race in literature, for example, I have asked students to
prepare for the semester's readings by considering what and how "Black" signifies

in our culrure. I invite them to call out whatever connotations come to mind,
and I list their responses on the chalkboard. Since "Black" functions in'Western
culture as the binary opposite of "White," I also ask rny students to consider

the connotations of whiteness. Invariably and inevitably, these l-ists reflect

raciilized, dorninant cultural assumptions that have been linked to Black and

White bodies in the United States since the nineteenth century. Such questions as

"How do you make these associations?" and "How are these notions transmitted

in our culture?" serve as the starting point for discussions about the racially coded

nature of language, the circulation of racial ideology, and the power of racial

discourses to shape our culture, actions, and experience.

Free association exercises combined with a study of generative literary works
can further help students to acknowledge and actively interrog'ate the cultural
implications of racial ideology. I frequently use for this purpose Toni Morrisoni
"Recitatif" 

-a 
text that refuses to attach racial clues to racially ambiguous

bodies in the story.r2 In the absence of such details, students-as would any

other reader-seek to identify based on authorial description and character

dialogue, the "racial identity" of the main characters. Students then reflect on
why they feel compelled to do so. What is it about the human psyche that
needs to rnake "racial sense" of embodied subjects? These questions often
spark discussions about interpretive reading practices, situated readerships, and

insidious "comrnon sense" notions about race. Once these racial assumptions

have been articulated, acknowledged, and understood to be part of the culture
in which we all live, mauy students feel more liberated to discuss the cultural
significance of race as textual and experiential realities. Aware that they are to
some extent "swimrning" in these racial ideas elnpowers them to confront----and

even challenge-them. Jettisoning the politically correct srateg'y of "avoid[ing]

recognition of di{ference altogether" makes it possible to identify, describe, and

appreciate our differences, evel1 as we analyze how hegemonic forces have

historically used these differences to justify unequal sociopolitical conditions,
and to divide Irurnaniry along racial lines.l3'While illuminating and constructive,

tlrc act of rcnrk'ritrlg visible the' effc'cts of whiterrc'ss tlrrough literary encourrters

carr yit'lcl urrprcdic:tlblc rcsrrlts irt thc clirssroorrt.
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"How Does This Apply to Me?"-or, the Denial
of White Privilege

Several years a!lo, I assigned Ralph Ellisort's Invisiblc Man to nry sophornore-level
Iiterature students.After discussing the content of the battle royal scerre rvith my
studerrts-all of whorn were White-I asked how they felt about this section of
the novel.ra How did they experience Ellisoni rendering of the aggressive,
"leadingWhite citizens" who urged the unsuspecting Black nlen ro pumnel each

other ir1 the boxing ring?'' Hor,". did they feel when violent,'White, middle-aged
rnerr reduced young Black nren to rnere figpres of entertairir-nent? Silence

blanketed the classroorn as sorre of my students looked down at their books, and

others looked past rrle to the chalkboard where I had listed the key themes of
Inyisible Man.So I waited as orre minute passed, and then another, wondering all
the while if I should rnove or) to the rlext question.

I was preparing to do just that when one stndent raised his hand, and said that
the battle royal scene rnade hinr "uncomfortable." Other students nodded in
silent agreement. He went on to say that he feh ernbarrassed by the Whites'
behavior towrrd the Blacks, and, well, guilty too. He proceeded to nrake a

connection betu,een the power dynamics in the novel and race relations irr the
twenty-first century. In essertce, lus eucounter r.vith Ellisoni novel had rlacle
him keerrly alvare of his own privilege in tlte prcsent moment.Wlile rhis student's

thoughtful reading of the batde royal gave way to a timely discussion about the
systernic rrature of racism, I have also taught students who emphatically denied
the existence of systemic racial inequality in the rnodern world.

In a freshman course on literature and diversity, one of my studerrts actively
rqected the idea that racisnr opL.rates as a J)/jlcrr of oppr-ession rhat advantages

some while disadvantaging others. At one'point in the semester, she reflectecl

that our discussion of White privilege felt like a tirade againstWhite people. But
"opposing whiteness is aot the sanle as opposingWhite people."r6 This student\
refusal to "tarry," to borrow GeorgeYancy's term, with the idea that rvhiteness ts

a systenr of donrination allowed her to take refuge in the merit-based narrative
that outconres depend wholly on individual efTort.rT

It Ti:achirq Cornmunity, hooks argues that "it ls a positive aspecr of our culturc
that folks w:tnt to see racisnt end; paradoically, it is this hearrfelt longing
that underlies the persistence of the false assunlption that racisrn has ended."r'
'W'hether n)otivated by positive or insidious intentions, sorne eagerly assert thar
racism is dead and that race is irrelevant in the twenty-first century. In her studies,

McKinney reports "how infrecluently whites think direcdy and consciously about
whiteness and what it entails."r'r Being White, they sinrply consider whiteness
to be the neutral cultural r)onrr- rl assurnption that works alongside the finding
tl.rat "racial idcntrty is, ahuost lry dcfirrition, invisible when a pcrson ot'cupies thc
top rurtli oltlrr'rlt'iul lticntrclty."l" Strrtlcrrt rcsporrrlcrrts irr tlris t';rtcgory tlrcrcftrrc
vit'w rltttrtst'lvt's rrs r;tr'r,'lt'ss, irv('r';rg(' irrtlivitltrlls, rrrrlike tlrc ( )tlrr'r'r wlro "llrvt" u

Race-ing the Curriculum 55

race.This attitude can maniGst itself not only iu the classroonr,but also at every
level of academia.

Black literary scholar Ann duCille observes this phenomenon in the field
of mainstream American feminisrn. To illustrate her point, she quotes 'W.hite

feminist Jane Gallop, for whom "race only posed itself as an urgent issue to [her]
in the last couple of years."2r DuCille laments that "[b]y and large, it is only those

who enjoy the privileges of White skin who can hold matters of race at arm's

leng$.":: But this perception that"racial identity is a property orrly of the non-
white" prevents serious analyses of whiteness as an irutented structure that ensures

benefits for some while channeling them away from the rnost disadvantaged

among us.23 An unmarked category,2a whiteness must be rendered visible so that
it can be recogrrized as a structure that shapes lived experience. To this end,
I discuss with my students how whiteness enrerged in U.S. law, and how it has

evolved from the slavery era to the present.2s

Pedagogicol Response ond Suggested Reoding

Learning about the structural dirnensions of whiteness can produce a wide range

of effects on students. Some attempt to deny their relation to whiteness as site of
privilege, citing their working-class background. Others point co rhe hard work
that has allowed them and their families to advance in life without government
assistance or social preGrence of any kind. Sorne rnay resent the implication that
they have done otherwise, and believe they are being exposed to far*left dogma in
the classroom.

During conversatiorrs aboutWhite privilege, students frequently (and correctly)
observe that things have changed since the 1960s: we have a Black president now,
and Oprah Winfrey is one of the richest wornen-Black or White-in America.
These are the facts.And the recitation of these facts provides an opportune rime
to discuss the working of structural racism, and its uneven results.

'While 
whiteness constitutes a form of privilege, not all Whites are equally

privileged within its system,26 and certain people of color do enjoy a privileged
social and economic status relative to some Whites. In a recent interview with
Henry Louis Gates, Jr., historian Nell Painter indicates that whiteness is both
"expanding" and "shrinking." It is expanding, she argues, "by letting in people by
opening the privileges that used to be preserved for whiteness to people who are

brown as long as they are rich, or beautiful or cute."27 But, as Painter makes clear,
"that does not touch the Black poor who . . . will always be racialized."While it is
true that one "no longer has to be'W-hite to move with power and assurance,"

African Arnericans are "six tirnes more hkely than whites to be incarcerated."2E

Moreoveq Blacks have less access than Whites to life chances and resources,

irrcludirrg health care, housing;, education, and employrnent.
Although llirrlck ()blnra dwells irr the'White House, Black men in Arnerica

still tirrd tlrcrrrsr'lver routincly stoppcd arrd fiiskcd ftrr "tlrivirrg whilc lllack" in
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Anerica; and the Blackness of young men like tayvon Martin rnakes thern
figures of suspicion and pocential targets of violence on our city streets. These

are rlot isolated incidents of injustice, but, rather, symptonrs of a discriminatory
system structured by privilege. These are the facts that I share with rny sruderrts,

and the realities shaping the contexts in which marry Black authors wrire.
()ne text that rnakes palpable the effects of whiteness is GeorgeY:rrrcy's Black

Bodies, Wite Cazes. Chapter 1 of Black Bodies, entitled "The Elevator Effect,"
explores how the "space within the elevator is only a pale rerninder of how the
Black body has been historically marked and inscribed in derogatory tenus, how
it has been subjected to inhuman brut;rliry and pernicious acts of violence, and

how it has been marginalized and derailed within the space of the White body
politic."2eYancy's smart, incisive, and cornpelling text higtrlights what his Black
body sigrufies for a White female in the social space of an elevator. Nthough
she "'sees"' his "Black body," writes Yancy, what she sees is "not the sanre one

[he] has seen reflected from the nrirror on any nurnber of occasions."3'' Instead,

she sees the Blackness that has historically been produced and colored by
ne6;ative association and characterization in the media, public policy, and other
"'agents of representation."'31 Consequently, the wornan in the elevator responds

accordingly: "Her body language signifies,'Look, tlre Blackl"'3r
In the classroont, tilis chapter prornpted one of rny students to deGnd che

wonlarl in the elevator, and to question the fairness of the speaker. As Frances

Foster notes, fronr the appearance of"the earliest extant volurne by an African
Arnerican, to the preser)t tinle, the rnimetic details . . . and polirical irnplications
of their texts have been particularly challenged."r3 Another of rrry studenrs

reflt--cted that she did not "see" the Black body through a negative lens and

that, moreover, she did not view her.own body as socially privileged. Another
scudent acknorvledged rhat White privilege exists as a systerll that detennines
life chances and opportunities in general, but he deniecl the systen's power
to shape daily social encounters. A-lthough a few of the students in the class

took issue with some of the chapteri conclusions, many rirore indicated that
Yancyh text helped them to understarld how their socially coustructed
"positive" whiteness helps to construct "negative" Blackness in social contexts,r'r

as these signifie'rs are interdependerrt. For them, "the Elevator Effect" lays bare

the ways in which history afltcts institntions ald individuals in seenringly
nrundane spaces.

"Why ls She/He So Angry?": Tone Matters in Literary Texts

David'Walker and Malcohrr X were angry-and for good reason.The injusti.-es

of slavery, segregati()n, iurtiblack violcncc', and racisnr generally irrspirecl ir

riglttc'ous itrcligrrirtion rrudc pulplblc in tlrcir writirrgs. Sorrrc stuclcrrts firrd "rrrrgry

tcxt\"()tl:ptlttittgltccitttst'tlrey li'cl it<'t'rrst'tl,urttl ttrirtlc to fi't'l ,rwrrrt ol tltcir'"rrtcc."
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Perhaps for the first tinre, they have access to the "Others"'voices, and are shocked
by what they hear. DavidWalker's Appeal :rrgues: "The whites have always been an
unjust, jealous, unmerciful, avaricious and blood-thirsry set of beings, always

seeking after power and authoriry."3s In his Autobiography, Malcolm X quips,
"He [the White man] nray stand with you through thin, but not thick; when
the chips are down, you'll find that as fixed in him as his bone srructure is his
sometime subconscious conviction that he's better than anybody Black."36 In
Killing Rage, bell hooks writes of her "killing rage" resulting from experiences
and observations of antiblack discrimination.3T The outrage animating chese

sentiments signifies the extra-textual factors that necessarily draw readers ofthese
and-by extension-other texts by other African American authors beyond
forrnalist readings.

Many students have not been exposed to what Cornel V/esc calls the "night-
side" of 'Western rnodernity;tt' they have learned about the nation's founding
documents, but have not studied how slavery made possible the freedom outlined
therein.They have learned about the nature ofdemocracy, but have not studied
the antidemocratic practices and policies that have historically strucrured
unequal social and econornic realities. Some students feel angry and betrayed
when exposed to the "unsanitized" version of our nation's history. Others feel
sad. For the first tinre in their lives, perhaps, they confront in the college classroom

the fact that the nation's pronrises have not been historically accessible to all-and
still remain inaccessible to many. Once armed with this knowledge, however,
students can become more socially conscious, culturally sensitive, and more
effective readers of texts.

Pedogogicol Response and Suggested Reoding

Literary texts are social documents that reflect and seek to transform the culture
in which they emerge. Considerations of authorial tone can enhance students'
understanding ofhistorical condirions, and ofthe sociopolitical change thar rexts

have atternpted to enact throughout history. For these reasons, I have come to
appreciate the oft-asked question ("Why are these authors so angry?"),but,in the
classroorn, we go beyond it to consider the sociocultural contexts in which
authom write, the assumptions undergirding their texts, and the cultural work that
literary texts seek to perform. These discussions connect cultural production to
overarching sociopolitical issues that may not appear in elementary and middle
school history and political science books. Siruple awareness can be the first step

toward deeper understanding.

Janres Baldwin wrote The Fire NextTime to increase readers'awareness of the
urgent state of race relations in the 1960s.3' In the book, his tone ranges from
sadncss to despair and outrage. It positions readers to irnaginatively experience
witlr lhlclwin the indignities of cliscriurination, and the "crirne" of being passive
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in its presence. In section 2 o{ the book, Baldwin recounrs an inciderlt that took
place when he and two Black friends arrived at the Chicago O'Hare airport in
advance of their flight to enjoy a drink at the bar.TheWhite bartender did not
serve these men, however, who were all "well past thirry and looking it."ao

A confrontation ensued.After Baldwin and his friends repeatedly asked to see the
manager, the latter appeared and defended the bartender, who was apparendy
"new," and as yet unable to tell a "Negro boy of twenry and a Negro 'boy' of
thirty-seven."ar Although Baldwin and his friends eventually got rheir drinks,
they were conscious of the fact that not one of the White onlookers at the bar
had interceded on their behalf.When a "young'W'hite man" belatedly approached
to ask if they were students, assunring that only students rvould bother "puttin[J
up a fight," Baldwin's friend responded: "[T]he fight that we had been having
in the bar was [your] fight too." The young White man could only answer thar
he "had lost his conscience a long time ago," before turrfng to exit the bar.a2

This disturbing display of indifference untlcrstandably angers Baldwin, who
ar!+les that civilization is destroyed not only by "wicked" but also by "spineless"

people who refuse to protest discrirninatory attitudes and systems.a3This disturbing
indifference is designed to anger readers, too, and to move them toward productive
social action.

I recently spoke with a tbrmer student who said that he had been disturbed
two years ago by our reading5s on race theory, which had "opened his eyes" to the
consffuction of whiteness. He was somewhat dismayed after the course, but
he said he wanted to learn nlore so that he could "do solnething" abour its

structural effects. He telr inherently th2rt ullearrled privilege was just "wrong."
Being exposed to Black intellectuals like hooks, Baldwin, and Yancy had

created in hirn a hunger to learn more.Bwt what about those students who refuse
textual encounters?

"No comment"

Sonre students are highly resistant to speaking about race in the classroom. Given
rny enrbodiment as a womarl of color, I realize that a portion of thesc' students
nray withhold their interpretations of Black literary rexts because they fear

offending me, or their classurates. Perhaps they are uncertain as to which language

to use, and how to discuss race in an academic setting. Sorne detach en)otionally
fronr the conversation, and refllse to participate.

Earlier in rny career as a college professor, I ignored these silences arrd lectured
doggedly on to cover up the awkwardness of the quiet classroom. Bur, over the
years, I've undertaken what I believe to be a rnore effective straregy: I acknowledge
and confront the silc'nce.What lies beneath that silence can often enrich classroonr
discussion. llrrt clr:rwirrg it out is ltot alwilys casy.As McKirurt'y rrorcs,"lAlt lc:rst

firr youn14 wlritcs, tlrc rgrrt'stiou is rrrrtlcr wlrirt circrrrrrst:ut('cs ()n(.slroukl notir:c or
sltt lrk lrborrt nrcc,"ll
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Pedogogicol Response and Concluding Thoughts

Civen the sensitive nature of the issues discussed and the slipperiness of language,

the meaning of which cannot be guaranteed, I establish my classroom as a space

of respectful listening and learning.While the catchphrase "safe space" could be

invoked to describe my classroom, I prefer to use what I call a "dialogic space" to
make clear to students that they are free to ask questions and to exchange ideas

with me and their peers.They might not always feel emotionally cornfortable or
"safe" during these encounters, as honest participation requires some degree

of vulnerability.
Designating the classroom as a non-punitive space where any one of us might

in fact misspeak while grappling with such sensitive issues as race, racism, and

other systems of oppression helps to create a more relaxed environment. In such

a context, misunderstanding and even disagreernent can create opportunities for
learning and growth.

Far frorrr being a show about "nothing" (which is how two of Seinfeld's

characters describe a sitconr pilot that reflects the ordinariness ofJerry Seinfeld's

bfe), Seinfeld often got its viewers' attention by focusing on issues germane to
contemporary culture. "The Wizard" foregrounds racial issues, reflecting back

to viewers their racialized habits and ways of being-in-the-world. It urirrors
our blindness and our ignorance, as well as our capacity to change. Years ago,

I showed clips from "The Wizard" to the students in my composition class,

who found the show highly entertaining. Describing the programt "ar[+rment,"

one student said it was an obvious one: our society is obsessed with race. Her
assessment served as a springboard in to a discussion about identiry literature,

and the absolute necessiry of linking the act of reading to the broader cultural
contexts in which we live.
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